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OVERVIEW  

�� �Î �Š���Õ�Ï�Š�š

�s �é�½�ó�ó�§�Ó�*�Ë�*�/�Í�Í�ö�ì�ó�é�Ž�ó�§�£�*�œ�t�*�� �Ž�Ó�½�y�Ž�Í�§�ì�*

�b�é�Ž�Ó�ì�Í�Ž�ó�½�Ù�Ó�*�³�é�Ù�Ò�*�[�æ�Ž�Ó�½�ì�º�*�œ�t�*�[�Ù�³�¿�Ž�*�, �ö�½�ó�é�Ú�Ó�*�B�Ž�é�ó�¿�Ó�§�y​
�U�ö�œ�Í�½�ì�º�§�£�*�1�/�1�1�*�œ�t�*�%�é�Ž�æ�º�½�•�*�e�Ó�½�m�§�é�ì�§�*�*�*

�/�[�� �C�Ô�*‎�*�8�6�7�0�6�1�7�3�3�7�5�6�0​
 

 

�*

 

 

 

THEMES 

Activism, Amazonia Region, Colombia, Deforestation, Displacement, Environmental Justice, Family, 
Friendship, Infant Death, Loss, Love, Sexual Assault, Violence 

SYNOPSIS  

Amazona, written and illustrated by Canizales and translated into English by Sofía Huitrón Martínez is  a young 
adult graphic novel exploring a complex story of love, loss, and activism.  Set in a section of the Amazon 
rainforest located in Colombia, the story focuses on the experiences of Andrea, a young Indigenous woman, 
whose family is displaced by an illegal mining company that is destroying her homeland.  When her family is 
forced from the forest and into the city, Andrea is determined to return to the Amazon to bury her baby 
daughter with her ancestors, and to find a way to expose the company that is threatening the place she has called 
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home.  With themes of colonialism, deforestation, exploitation of natural resources, and homeland at the heart, 
this book is about resistance grounded in a deep connection to the Land. 

Emotive black and red illustrations give the reader multiple levels of meaning to explore–the symbolic, the 
embodied, the environmental, and more.  This is a story that is a call to awareness and action as well as a tale of 
an individual whose strength surpasses the tragedy she experiences. 

READING LEVEL 

Grades 9-12 / Ages14+ 

REVIEWS 

�û  To reclaim her village, a young Indigenous Colombian woman returns to confront the violent forces behind 
an illegal mining operation. Armed men crept into the village during the night, and the villagers fled into the 
jungle for safety. Displaced from their land, they traveled for miles, seeking refuge from the indifferent local 
government in Cali, which relocates Andrea and the rest of her community into a single, small, unlivable house. 
Inside this suffocating 600-square-foot dwelling, Andrea’s baby daughter dies. Andrea undertakes the long 
voyage from the city of Cali back to the Amazonia region with a small casket in her arms, on a mission to bury 
her daughter in the land where her village previously stood. She also secretly carries a camera, her tool in 
gathering photographic evidence in the fight to reclaim her land. Arriving at the wire fence surrounding the 
destructive mining operation, Andrea contends with two armed guards: One offers little sympathy; the other 
comes from her distant past. Simply powerful, Colombian artist Canizales’ illuminating, expressively rendered 
graphic novel translated from the Spanish contains moments of great beauty (particularly Andrea’s memories of 
her husband and father) among numerous scenes of deep anguish, including instances when the threat of sexual 
assault arises. Stark flashbacks and revealing backstories lead to an overall sense of temporal unsteadiness, 
creating unease in a way that invites readers to stop and consider. A brutal, vital text. – starred, Kirkus​
 
 “The displacement of Indigenous peoples across the world, in the name of capitalistic progress, is a horrific, 
well-documented reality. It’s the source of compelling stories of suffering, resistance, and occasional victory in 
the face of a massive opponent. This is a bold imagining of one such tale.Hard-eyed heroine Andrea, 19, has 
been displaced from her village in the Colombian rainforest and resides in a miniscule apartment with 37 others. 
Her husband was killed amid the violence of their removal, and her baby died from their inescapably squalid 
urban living conditions. Her quest for retribution is fueled by fury borne of this pain—she must return her 
baby’s body to their native land and bring back evidence of the injustice that has destroyed her world. Canizales’s 
shadow-filled, jungle-focused, black-and-white art captures the pain of displacement from one’s physical and 
spiritual world; flashbacks to the horrors of Andrea’s past, set against black backgrounds, are especially effective. 
Andrea’s plan to deceive the site guards and document her home’s destruction feels less grounded in reality—the 
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moral simplicity of the suggestion that retribution is possible once she uncovers their wrongdoing feels too easy 
in an otherwise complex story. Scenes of violence, death, and attempted assault may disturb some readers. 

VERDICT Canizales presents teens with many compelling visual and emotional moments, but a simplistic 
search for justice leaves the story feeling unfinished. Perhaps that incomplete quest is a reality on a societal level 
as well. -- School Library Journal 

AWARDS 

�”​ �� �Ò� �̈é�½�•�Ž�ì�*�� �n�Ž�é�£�Ó�*Commended Title,�*2023 
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�”​  �� �º�½�Í�£�é�§�Ó�#�ì�*�� �Ù�Ù�Ë�*�� �Ù�Ò�Ò�½�ó�ó�§�§�*�Ž�ó�*�� �Ž�Ó�Ë�*�[�ó�é�§�§�ó�*�� �Ù�Í�Í�§� �́§�*�� �§�ì�ó�*�� �º�½�Í�£�é�§�Ó�#�ì�*�� �Ù�Ù�Ë�*�Ù�³�*�ó�º�§�*�y�§�Ž�é, Winner, 

2023 

�”​  �<�½�é�Ë�ö�ì�*�� �§�ì�ó�*�b�§�§�Ó�*�� �Ù�Ù�Ë�ì�*�Ù�³�*�ó�º�§�*�y�§�Ž�é, Winner, 2022 

�”​ �q�=�� �*�%�é�Ž�æ�º�½�•�*�C�Ù�m�§�Í�*�� �½�m�§�é�ì�½�ó�t�*�� �n�Ž�é�£�*�H�m�§�é�Ÿ�Ù�n�§�ó�º�*�b�½�ó�Í�§, Commended, 2022 

�”​  �y�� �=�[�� �*�%�é�§�Ž�ó�*�%�é�Ž�æ�º�½�•�*�C�Ù�m�§�Í�ì�*�³�Ù�é�*�b�§�§�Ó�ì�*�C�Ù�Ò�½�Ó�§�§, Nominated, 2022 

APPLICABLE COMMON CORE STANDARDS 

K-12 READING 

Key Ideas and Details 

�”​ Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 

�”​ Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 

�”​ Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

Craft and Structure 

�”​ Interpret words and phrases as they are used in a text, including determining technical, connotative, and 
figurative meanings, and analyze how specific word choices shape meaning or tone. 
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�”​ Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text 
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

�”​ Assess how point of view or purpose shapes the content and style of a text. 

Range of Reading and Level of Text Complexity 

�”​ Read and comprehend complex literary and informational texts independently and proficiently. 

Integration of Knowledge and Ideas 

�”​ Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, 
as well as in words. 

K-12 WRITING 

Text Types and Purposes 

�”​ Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and 
relevant and sufficient evidence. 

�”​ Write informative/explanatory texts to examine and convey complex ideas and information clearly and 
accurately through the effective selection, organization, and analysis of content. 

Production and Distribution of Writing 

�”​ Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. 

�”​ Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 
approach. 

Research to Build and Present Knowledge 

�”​ Conduct short as well as more sustained research projects based on focused questions, demonstrating 
understanding of the subject under investigation. 

�”​ Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of 
each source, and integrate the information while avoiding plagiarism. 

�”​ Draw evidence from literary or informational texts to support analysis, reflection, and research. 
 

APPLICABLE LEARNING FOR JUSTICE SOCIAL JUSTICE 

STANDARDS 

Grades 9-12 Diversity Standards 

�”​ Students will respectfully express curiosity about the history and lived experiences of others and will 
exchange ideas and beliefs in an open-minded way.  
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�”​ Students will respond to diversity by building empathy, respect, understanding and connection.  
�”​ Students will examine diversity in social, cultural, political and historical contexts rather than in ways 

that are superficial or oversimplified. 

Grades 9-12 Justice Standards 

�”​ Students will recognize unfairness on the individual level (e.g., biased speech) and injustice at the 
institutional or systemic level (e.g., discrimination). 

�”​ Students will analyze the harmful impact of bias and injustice on the world, historically and today. 14.  
�”​ Students will recognize that power and privilege influence relationships on interpersonal, intergroup 

and institutional levels and consider how they have been affected by those dynamics. 

Grades 9-12 Action Standards 

�”​ Students will express empathy when people are excluded or mistreated because of their identities and 
concern when they themselves experience bias. 

�”​ Students will recognize their own responsibility to stand up to exclusion, prejudice and injustice. 
�”​ Students will speak up with courage and respect when they or someone else has been hurt or wronged 

by bias.  
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ABOUT THE AUTHOR/ILLUSTRATOR: CANIZALES 

Canizales, a Colombian author/illustrator who has written over 30 books 
for kids and youth, is a professor of illustration at the Universitat Oberta de 
Catalunya Barcelona, Spain.  His work has been translated into 10 languages, 
and his picture book Guapa received the Cuatrogatos Award in 2018. 

Many of his picture books use unconventional approaches to tell traditional 
fairy tales in order to explore topics like beauty, acceptance, and 
self-confidence.   

Canizales published Amazona in 2019, dedicating his book to “those who 
have had to flee, leaving their lives behind.  May the light in their hearts never 

fade.  May it light new paths so its brightness can blind the greedy.” A portion of the book’s profits aid 
Indigenous people via Resguardo Indígena Nasa de Cerro Tijeras.��
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CLASSROOM RELEVANCE AND APPLICATIONS  

Amazona, written and illustrated by Canizales, received an Américas Commended Title award from the 
Consortium of Latin American Studies Programs in 2023.  This powerful graphic novel not only presents an 
opportunity to explore visual and written literacy but also to learn from an Indigenous-centered story about 
identity, environmental justice, and the harms of settler-colonialism. 

DECOLONIZATION IS NOT A METAPHOR 

In Dr. Eve Tuck and Dr. K. Wayne Yang’s work in “Decolonization Is Not a Metaphor,” they state: “There is a 
long and bumbled history of non-Indigenous peoples making moves to alleviate the impacts of colonization. 
The too-easy adoption of decolonizing discourse (making decolonization a metaphor) is just one part of that 
history and it taps into pre-existing tropes that get in the way of more meaningful potential alliances.”  They go 
on to unearth the way talking about decolonization as a metaphor is actually a move to settler innocence, “which 
problematically attempts to reconcile settler guilt and complicity, and rescue settler futurity” (p. 3).  Canizales’s 
book does not try to make more palatable the atrocities of settler colonialism as manifested in deforestation, 
displacement, violence, and sexual assault in the Amazonia region of the rainforest in Colombia. In fact, the 
powerful dance of his emotive illustrations and honest words forces readers to understand both the material pain 
and the emotional and ancestral harm that has been (and continues to be) done by non-Indigenous entities on 
Indigenous lands.   
 
In addition, he uplifts the idea that “for many Indigenous groups, the concept of home extends beyond their 
immediate dwellings and to the plants and forests. . .These natural surroundings provide living spaces, sacred 
spaces, and spaces of healing.  Rainforests benefit people outside these territories and cultures as well, producing 
the oxygen people breathe planet-wide.  However, as a result of the areas’ resources, both these habitats and their 
inhabitants are at risk” (“After Amazona,” p. 94).   
 
Although North American instructors  teach and learn in a culture that has its parallel (and equally brutal) 
settler-colonial past and present to grapple with, our schools rarely take this topic on in any meaningful way 
until higher education (and often very little even then).  Because of this, it’s important to give ample space for 
exploring the contexts of personal  identity, true history, and interconnectedness that this story asks us to hold.  
One framework that can be of great support in creating and holding the space needed is the Learning for Justice 
Social Justice Standards, designed with anchor standards and grade-by-grade learning objectives in the domains 
of Identity, Diversity, Justice, and Action. Using this framework alongside Common Core Standards can give 
depth to the experience of the learning community and will provide resources for both student and instructor.   
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ROOTING IN RESISTANCE MOVEMENTS & BUILDING OUR CAPACITY FOR CHANGE 

While the fictional events in Amazona take place in 2014, Canizales makes it clear that this story is part of much 
longer and ongoing armed violence in Colombia against the Indigenous population.  This text does an excellent 
job of introducing students to a specific crisis point, which can seed deeper study and discussion around a range 
of relevant topics, specific to Colombia and also echoing out globally.  Studying the Plan Colombia, for example, 
will give students the opportunity to understand ways in which the United States is implicated in harm against 
Indigenous communities as part of its “war on drugs” strategies.  Looking more deeply at Amazon deforestation 
due to mining efforts and cattle rearing can give students insight into how global demand impacts Indigenous 
populations and Land.  For readers who are new to the history of Colombia, they will still feel resonance as the 
topics of global climate crisis, sexual violence against women, and displacement of Indigenous people are 
ongoing global problems. 
 
It is clear that interconnectedness is something that Canizales wants us as readers to feel deeply.  In the “After 
Amazona” note, he writes,  “rainforests benefit people outside these territories and cultures as well, producing 
the oxygen people breathe planet-wide.”  The implication is that what happens in the rainforests in Colombia 
impacts all of our abilities to thrive.  In fact, the air we all breathe has literal and figurative power throughout this 
story.  When Andrea’s daughter dies because of lack of oxygen in a too-crowded city apartment, we are asked to 
carry this pain with us, to connect emotionally at a heart level.  In one way, the death of Andrea’s baby could 
represent the death of her lineage and the future of her community; in another, this could hint at humanity’s 
inability to survive the climate crisis.   
 
However, even in the face of compounding losses, Canizales writes Andrea as a hopeful figure and the death of 
her child does not end the story.  Andrea returns her baby to the Land to be with her ancestors, and in the final 
scene of the book, we even see her husband and child together, alive as spirits supporting Andrea from the 
ancestral realm.  Andrea represents the power of Indigenous-led movements for Indigenous Land.  Canizales 
asks us to think about Andrea’s activism and the reader’s potential response to the text (to be activists 
themselves?) with care, beginning the book with a contrast between white/colonizer activism (showy, 
self-centered, and surface level “sexy”) and Andrea (connected to her community, rooted in the Land, and 
protected by her ancestors).  It is a message from the author about the impulse readers may have to attempt 
action to save the rainforests in their own way.   The communication is clear -- listen to and follow Indigenous 
activists and Indigenous movements in order to move toward the healthy communities we dream of.   
 
 When reading this short but impactful story with students, we urge you not to shy away from vocabulary and 
topics that may be challenging or uncomfortable to talk about because they are related to race, racism, 
oppression, difference, etc.  We are all capable,  deserving of, and responsible for these conversations.  Our 
liberation and flourishing depends upon them. 
��
��
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TEACHING PREPARATION 

RESOURCES ON SETTLER COLONIALISM 

Understanding and sharing resources with students on settler colonialism is recommended in conjunction with 
this book.  Here are a few to get started: 

�”​ “What Is Settler Colonialism?” Learning for Justice 
�”​ “A Trauma-Informed Approach to Teaching Colonization of the Americas” by Suzanne Methot 
�”​ Sexual Violence in Colombia: Instrument of War, a briefing paper from OXFAM (this would be useful 

for teacher preparation although not necessarily appropriate to give in whole to students) 

RESOURCES ON SEXUAL VIOLENCE  

Because this book does contain two instances of suggested rape, some teachers may feel ill equipped to use this 
text in their learning community. This is a very serious topic that needs to be approached with deep care and 
responsibility, and we believe in the collective capacity of young adult readers and their adult facilitators.  
According to the World Health Organization (WHO), 1 in 3 women have been “subjected to either physical 
and/or sexual intimate partner violence or non-partner sexual violence in their lifetime.”  WHO also states that 
sexual violence is preventable and lists seven strategies: “relationship skills strengthening; empowerment of 
women; services ensured; poverty reduced, enabling environments (schools, workplaces, public spaces) created; 
child and adolescent abuse prevented, and transformed attitudes, beliefs, and norms.” Focusing on these 
strategies within the learning community itself and in conjunction with the LFJ Standard “Action” can support 
the learning community through difficult moments that are potentially triggering. 
 
In addition to leaning into reading, learning, research, and writing about strategies to prevent sexual violence, it’s 
vital to have support in place for students who may be impacted by sexual violence in their own lives.  It is 
recommended that the school counselor is looped into the learning community and made available to any 
students needing additional resources.  In addition, it would be supportive to invite a local organization who is 
skilled and practiced in presenting on, workshoping, and supporting teens in discussions around sexual violence 
into the classroom as part of the learning. 
 
In order to be trauma-informed, please provide an alternative reading and assignment for any students who need 
one.  Having an alternative and offering it with no questions asked is a way to show care in the classroom. ��
 
13 
 
 

https://www.learningforjustice.org/magazine/what-is-settlercolonialism
https://www.edutopia.org/article/trauma-informed-approach-teaching-colonization-americas/
https://oxfamilibrary.openrepository.com/bitstream/handle/10546/114593/bp-sexual-violence-colombia-090909-en.pdf;jsessionid=65A51651142B4AF9F6FC6155E7DE1F53?sequence=1
https://www.who.int/news-room/fact-sheets/detail/violence-against-women#:~:text=Over%20a%20quarter%20of%20women,limiting%20their%20access%20to%20services.


                                 An Educator’s Guide to Amazona by Canizales 
 

RESOURCES ON CLIMATE CRISIS  

Monitoring of the Andes Amazon Program 
“Teach Climate Justice” from Zinn Education Project 

LESSON PLANS AND ACTIVITIES 

 
In addition to this guide, there are a few other resources available to support educators in using Amazona. These 
have been linked below.  

�”​ “Amazona: The Process Behind the Graphic Novel”  on the Lerner Blog  
�”​ “Illustration Concentration: A Review of Amazona and Comparison with Disney’s Encanto” 
�”​ Scholastic Teaching Notes 

PRE-READING ACTIVITIES  

Before reading the book with students, you may want to introduce some of the important themes, activate any 
prior knowledge, and generate interest and anticipation through the following activities and/or discussion 
questions:  

ACTIVITY 1: DISCUSSION AGREEMENTS 

You may already have discussion agreements with your learning community.  If so, revisit these and also leave 
space to add additional agreements as you discuss the content of the book. 
 
If you do not already have discussion agreements in place that center an exploration of racial identity and power, 
you may choose to use the Courageous Conversation Agreements from Glenn Singleton in his book Courageous 
Conversations About Race: A Field Guide for Achieving Equity in Schools (2022) as a starting point.  These have 
been well-used in schools and provide a good foundation.  The four  main protocols  are as follows: 

1.​ Stay engaged 
2.​ Experience discomfort 
3.​ Speak your truth 
4.​ Accept/Expect discomfort 

To engage students in the four protocols, you can put up four pieces of paper around the room with one of the 
four protocols on each.  Then, students can do a walk about and write down what they think each protocol 
means.  At the end, you can facilitate a discussion to come to an agreement on what each agreement means 
within the learning community.  The  Courageous Conversations Compass can also be incredibly helpful in 
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understanding where each student is coming from (a believing, thinking, feeling, or acting place) during 
discussion, especially on challenging topics.   

ACTIVITY 2: REVIEW OF AUTHOR’S NOTE 

Use the author’s note as a starting point for building knowledge about the context of the book before reading.  
Taking a look at the “After Amazona” note at the back of the book and having a discussion on the following will 
provide some important background information: 

�”​ fact versus fiction in the story 
�”​ Biodiversity in the Amazon rainforest 
�”​ Mining operations in Colombia 
�”​ Violence against and displacement of  Indigenous people in Colombia 
�”​ Indigenous resistance 

These are, of course, large topics that will need to be discussed throughout the reading experience as well.  One 
way to dive into these topics in a concrete way is to use the author’s Selected Bibliography (p. 95).  Assign one 
text  from the bibliography to each of 7 pairs or small groups of students.  Then, have students summarize their 
text and report back to the group. 

GUIDED READING QUESTIONS 

READING QUESTIONS  

�[���� �b�/�H�C�*�0�Ô�*�æ�æ�Ò�*�0���0�8�*

1.​ When Andrea introduces herself to us, what is the contrast she is drawing between two different activist 
identities?  Why?  How are the stakes different for the first activist identity she described and her own? 
(pp. 6-7) 

2.​ The illustrations in this graphic novel are also part of the narrative.  Look at Andrea’s surroundings on 
pages 6-7 in comparison to pages 8-13.  What do you notice in the images?  What do you notice in the 
words?  How do you think this shift in surroundings impacts Andrea and her family? 

3.​ What is the difference between the ways Andrea and her family meet their needs in the rainforest versus 
the way people in the city meet their needs?  How is this difference impacting the family as they adjust 
to living in the city? (pp. 11-13) 

4.​ Who is James Rodriguez? (p. 10) 
5.​ How do  you define the term “home”?  How do you define the term “house”?  How many elements 

overlap between the two?  Why do some elements not overlap? (pp. 10, 14) 
6.​ Why is Andrea’s home no longer recognizable? (p. 15) 
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7.​ What does it mean to be a “trespasser”?  Who defines the term in this story?  Do you think that Julian is 
a trespasser?  Why or why not? (p. 15) 

8.​ Take a look at the map illustration of Andrea’s journey home from Cali.  Then, read the words on the 
page.  What does the map show us that the words don’t?  What do the words tell us that the map 
doesn’t? (p. 16) 

9.​ How can Andrea find her way home from the bend in the river without a map or compass? (p. 17) 
10.​ Why does Andrea take off her shoes? 
11.​ What does the jaguar from Andrea’s vision represent?  Why does this message appear as a jaguar? (pp. 

18-19). 
12.​ What does it mean when the jaguar says, “You are more powerful than their bullets”?  In what ways do 

you imagine that it is possible to be more powerful than bullets? (p. 19) 
 
�[���� �b�/�H�C�*�1�Ô�*�æ�æ�Ò�*�1�/���1�6�*

1.​ Why does the guard cut Andrea off when she tries to say “good morning”? (p. 21) 
2.​ The guard with the beard (Salfumán) is listening to the radio.  Why do you think the author starts with 

a quote from the radio saying, “Today, Colombia will have to fix some mistakes”?  And then later reveals 
that this radio message is about a soccer game in Rio de Janeiro? (pp. 20-21) 

3.​ What characteristics make a hero?  At this point in the story, who do you feel is embodying the 
characteristics of “hero”? (p. 22) 

4.​ What assumptions is the man with the beard making about Andrea? What do you understand about 
how these  assumptions (and his gesture of violence) are  rooted in (a)  settler colonialism, (b) racism, 
and (c) linguicism? (pp. 22-23) 

5.​ What stands out when the illustration is done in white pencil on a black background?  Why do you 
think the illustrator makes this choice? How does this visual choice emphasize a literary technique the 
author is using to fill in information previously unknown? (pp. 24-25) 

6.​ What do we learn about the reason Andrea and her community have been pushed off of their Land? (p. 
26) 

7.​ What does it mean that the guard without the beard is called “Cholo”? In what ways are his identities 
different than Salfumán?  In what ways are his identities similar to and/or different from Andrea’s? (pp. 
26-27) 

 
�[���� �b�/�H�C�*�2�Ô�*�æ�æ�Ò�*�1�7���3�5�*

1.​ What language does Cholo communicate with Andrea in?  What language does Salfumán 
communicate with Andrea in?  What impact does this have on the situation? (pp. 28-29) 

2.​ Why does Cholo think Andrea might have a bomb to bury on the Land? (p. 29) 
3.​ Who does Andrea actually want to bury on the Land? (p. 29) 

a.​ How do you feel when you hear this? 
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4.​ Should Salfumán have asked Andrea to open the box to prove what is inside? Why or why not? (p. 30) 
5.​ Why is it important to Andrea to bury her daughter on this Land? (p. 30) 
6.​ Up to this point, only a few illustrations have had any color.  Here, the jaguar is red.   Flip back through 

the pages.  Do you see any other red illustrations?  What is your understanding of what these colored 
illustrations mean so far?  (p. 30) 

7.​ Take a moment with the illustration on page 31.  How does this illustration make you feel?  What does 
the illustrator do to evoke the emotions and the importance of this moment? Why do you think there 
are no words on this page? (p. 31) 

8.​ Take a moment with the illustration on page 32.  What do you notice?  How do you feel?  Why do you 
think the author/illustrator chooses to have another page with no words here? (p. 32) 

9.​ Why is it significant that the Land that the Indigenous people were displaced from contains a mine? (p. 
33) 

10.​ Compare the way the forest looks on pages 6-7 to the way the Land looks now.  What do you see?  (pp. 
6-7, p. 34) 

11.​ How does Andrea feel when she sees the Land has been stripped and harmed and her home structure 
destroyed? (pp. 34-35) 

12.​ Why are so few workers on site? (p. 34) 
13.​ Define the term “crucial.”  Why  is the soccer game is being called “crucial”?  How does Andrea feel 

when Cholo uses this word to describe the game? Why? (p. 35) 
14.​ Why does the author juxtapose the destruction of the Land and Andrea’s community buildings with 

the soccer game?  What does this contrast show us?  What does it make us curious about? (p. 35)  
15.​ Why do you think Andrea is taking photographs?  (pp. 36-37) 
16.​ Why does the author/illustrator place this flashback of Andrea and her husband at this point in the 

story? 
17.​ How does the flashback on page 38 compare and contrast with the present time on page 39?  
18.​ What is looting? (p. 40) 
19.​ What do we find out about Cholo’s identity?  When he says, “I don’t belong to any community,” what 

does he mean? How might this impact the way we understand his role in the story? (p. 40) 
20.​ The scene where Andrea buries her baby girl has very few words.  Why do you think this is?  What is the 

impact on you as the reader? (p. 41) 
21.​ On pages 42-43, we find out what happened to Andrea’s baby girl.  What do you understand about 

what causes her death?  Take a few deep breaths.  Remember that we are honoring this character by 
reading her story. 

22.​ Whose responsibility should it be for all people to have safe housing?   
23.​ Who/what do you feel is to blame for Andrea’s baby’s death?  Why?  
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24.​ On page 44, we see Andrea’s family grieving the loss of her baby.  This is another page without words.  
Why does the author/illustrator choose to include illustrations only?  What do you notice about the 
images?  What impact do they have on the reader? 

25.​ Look at each of Andrea’s actions on pages 45-46.  What evidence is she collecting?  What is the purpose 
of her collecting these samples and images?  

 
�[���� �b�/�H�C�*�3�Ô�*�3�6���5�6�*

1.​ We lear out more about Cholo when he finds a news article in his pocket.  What loss has Cholo 
experienced?  (p. 48) 

2.​ What do you know about “guerilla fighters”?  Do you think they are related to what is happening to 
Andrea and her community? Why or why not?  (p. 48) 

3.​ Why does Cholo look at his watch after reading the article? (p. 48) 
4.​ How does Andrea attempt to connect to Cholo when he finds her?  Why does she do this? (p. 51) 
5.​ What do we find out about Andrea’s husband at this point in the story? (p. 51) 
6.​ How does Cholo attempt to exert power over Andrea in this point in the story? (p. 52) 
7.​ How many forms of violence to exert power have we seen at this point in the story? How does this 

impact all of the people involved? (p. 52) 
8.​ What additional information do we learn about why Andrea is gathering evidence? (p. 56) 
9.​ Why does Cholo threaten to kill Andrea at this point?  Who is he protecting?  What is his relationship 

to people in power in his role as a worker for the mysterious company? (p. 56) 
10.​ What stops Cholo from shooting Andrea?   (p. 57) 
11.​ What does the butterfly appearing symbolize?  Look at the text and images on this page and also think 

back to other signs of ancestral protection and symbolism. (p. 57) 
12.​ What does the appearance of the butterfly in this flashback represent about Cholo (Elkin) and Andrea’s 

connection?  (pp. 58-59) 
13.​ What do we find out about Cholo’s dad’s financial situation? (p. 58) 
14.​ Why does young Cholo (Elkin) blame Andrea for the missing money? (p. 59) 
15.​ Why does Andrea lie for young Cholo (Elkin)? (p. 60) 
16.​ Is Andrea’s lie believable? If so, how?  If not, why do the people around her choose to believe it in that 

moment? (p. 61) 
17.​ Why do you think Cholo’s dad extends his blame from Andrea to her dad? (p. 62) 
18.​ What is your reaction to Andrea’s dad’s response to her?  Explain.  (p. 63) 
19.​ Why did Andrea’s dad go along with the lie even though he knew the truth?  What does this reveal 

about his values? (p. 64) 
20.​ What does Cholo realize?  Why does the author/illustrator choose to use just an illustration to describe 

this moment? (p. 65) 
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21.​ What is the impact of the visual contrast between the versions of Cholo and Andrea as children and 
Cholo and Andrea now? (p. 67) 

 
�*

�[���� �b�/�H�C�*�4�Ô�*�æ�æ�Ò�*�5�7���§�Ó�£�*

1.​ What do we find out about the intention of the mysterious group that ultimately displaces Andrea and 
her family?  Are they there to move the community?  Or something else?  (pp. 69-71) 

2.​ Think back to the earlier definition of “hero” that you created.  Who fits that definition in this scene? 
(pp. 69-72) 

3.​ What/who saves the group in this moment?  Why is this important to the overall meaning of the story? 
(p. 72) 

4.​ When Andrea tells the story of leaving the rainforest and looking for help, what stands out?  Why? (pp. 
73-74) 

5.​ Why would people not open their doors for Andrea and her community? (p. 73) 
6.​ Why do you think multiple groups were displaced at the same time? (pp. 73-74) 
7.​ What do we learn about why and how Cholo’s father was disappeared and murdered? (pp. 76-77) 
8.​ Why did the people who had seen Cholo’s father taken not speak up?  (p. 76) 
9.​ What did the man offer Cholo that was so compelling to him?  Do you think the money or the offer of 

being a family interested him most?  Why? (p. 77) 
10.​ Why does Cholo decide to share more information about the group he is working for in this moment? 

(pp. 78-79) 
11.​ How does the action of the soccer game mirror the action that is happening in the story in this 

moment?  Why does the author/illustrator bring the element of the soccer game on the radio back now? 
(pp. 80-81) 

12.​ Why does Cholo pretend to sexually assault Andrea in this moment?  What does this tell us about the 
values/practices  of the group that Cholo works for?  p. 83 

13.​ How does Andrea feel when Salfumán says, “Next, it’s my turn with the girl”?  What emotions arise for 
you? (p. 83) 

14.​ The radio broadcast of the soccer game continues to play a major role in this part of the story.  Why is 
this?  What extra layer of meaning does the radio commentary give to this tense  moment in Andrea’s 
collection of evidence? (pp. 84-85) 

15.​ Why is the radio illustrated in red at the bottom of page 85? 
16.​ How does Cholo distract Salfumán in order to save her both from sexual assault and from him 

discovering the evidence she has gathered? (pp. 87-88) 
17.​ The famous soccer player James scores a goal and Andrea is able to run to safety.  What is the biggest 

win in this scene?  Why? (p. 88) 
18.​ Why is Andrea herself completely illustrated in red at this point in the story? (p. 89) 
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19.​ What does the necklace that Andrea wears represent in the story and to her? (pp. 90-91) 
20.​ Spend some time with the last scene in the book.  Which parts of the illustration are red and why?  
21.​ Who are the man and the baby in the illustration?  What is their importance in the finale of the story? 
22.​ What gives Andrea hope as she leaves the jungle with evidence of the people who destroyed the 

rainforest and harmed her people? 
23.​ What gives you the most hope at the end of the story? 

 

POST-READING ACTIVITIES 

 
Colonialism, climate justice, displacement of Indigenous people, and sexual violence are all complex subjects, 
and teaching about them can be equally complicated and painful. The “Guided Reading Questions” are 
designed to support the facilitator and students through the story itself; however, after reading a story like this, 
there is still a lot to process.  It is recommended that the learning community continue to seek support and 
facilitation from experts on sexual violence prevention.   
 
In addition, giving students an opportunity to reflect in a big-picture way can be useful in taking the learning 
from the story into potential writing assignments or community-based learning projects. With this in mind, 
we’ve provided two post-reading activities that can be used in conjunction with Amazona. 

ACTIVITY 1: PROMPTS FOR EXTENDED RESPONSE 

1.​ On Greed v. Having Enough 
The dedication of this book says, “May the light in their hearts never fade.  May it light new paths so its 
brightness can blind the greedy.   

a.​ Create a definition of “greed” without looking at a dictionary.  Here are some questions to 
think about as you create your definition: 

i.​ How do you know when someone or something is being greedy?   
ii.​ What does greed look like?  What does it feel like?  Does it have a smell or a taste?  

iii.​ Can you think of a historical or contemporary example of greed to use in your 
definition? 

iv.​ What is the result of greed?     
b.​ Create a definition of “having enough.”  How does one have enough?  What are the factors 

that allow/empower us to have enough or create a situation where we don’t have enough?  Here 
are some questions to think about as you create your definition: 

i.​ How do you know when you have enough?   
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ii.​ Can you tell if other people in your community have enough?  What is visible, and 
what might be invisible? 

iii.​ What does “enough” look like?  What does it feel like?  Does it have a smell or a taste?   
iv.​ Can you think of a historical or contemporary example of a community having 

enough to use in your definition? 
v.​ What is the result of having enough? 

 
2.​ “What We Pay Attention to Grows”: Sowing Seeds of Justice 

No matter the time of year, we have opportunities to tend to the Land we are part of.  As awareness 
grows about the importance of supporting local pollinators as essential to the well-being of the Land 
overall, there has been increased interest in creating pollinator-friendly gardens of native plants specific 
to one’s region.  In the Pacific NW (where I live) flowers like echinacea, daisies, and sunflowers attract 
bees, butterflies, and hummingbirds. Bees and butterflies travel through, pollinating to spread 
wildflowers and support crops for us to eat, sustaining us all. 

 
This exercise asks you to sow some seeds, seedlings, plants, or bulbs (whatever is appropriate for the 
climate that you live in). You might be able to plant all kinds of greens and beans.  You may be able to 
plant sedum, salvia, or cornflower. 

��

This reflective exercise is aligned with the Learning for Justice Social Justice Standard Justice and 
adrienne maree brown’s work around emergent strategy.  One of brown’s principles of emergent 
strategy is “What we pay attention to grows.”  Here are the steps: 

��

�”​ Pick one of the Justice Anchor Standards to focus on.  Which resonates with you most?  
Which do you want to practice more and learn more about? 

�”​ List or freewrite on how you might grow the following seeds of your justice practice: 
a.​ Curiosity 
b.​ Empathy 
c.​ Language/Vocabulary 
d.​ Historical Context/Understanding 
e.​ Connectedness 
f.​ Ability to Take Action 

�”​ Think about where you want to plant your plants, seeds, seedlings, or bulbs and what 
intention you will plant them with. Write down your plans.  
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a.​ Do you want to plant a garden to host monarch butterflies and learn more about 
migration as a part of our natural world? (see a resource on The Great Sunflower 
Project) 

b.​ Do you want to “guerilla garden” and seed sunflowers in unexpected places in your 
community to reclaim underloved spaces? (see a resource on International Sunflower 
Guerilla Gardening Day) 

c.​ Do you want to share seeds with some neighbors and tell them about a story you 
recently read about justice? Invite them to plant the seeds in their garden and watch 
them all grow all around you as you take walks throughout the season? Building 
community is a big part of anti-racist practice. 

�”​ Plant your seeds. 

ACTIVITY 2: SOCIAL JUSTICE ECOSYSTEM ROLES 

After reading Amazona, students may want to discuss what activism can look like for them.  Using Deepa Iyer’s 
Social Change Ecosystem Map and Ecosystem Roles is a great way to get students thinking about how they can 
use their own special talents, skills, and interests to get involved in community action.  Here are the instructions: 

�”​ Please read The Social Change Ecosystem Map (a map graphic) and Ecosystem Roles (a one-page PDF).  
These two documents contain the same information but in two different formats. 

�”​ Then, write one paragraph on the prompts below.   
�| ​ PROMPT 1. Of the Social Change Ecosystem Roles , which do you most naturally occupy 

currently?  Why is this role important to you?  What are your greatest strengths in this role? 
�| ​ PROMPT 2. Of the Social Change Ecosystem Roles, which are you interested in leaning into 

(building strength in) this term? Why is this role important to you?   
�| ​ PROMPT 3: What is a community issue that is important to you?  Considering your strengths 

and where you want to grow, what is one simple, small next step you can take to get involved? 
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COMPLEMENTARY LITERATURE  

CHILDREN’S LITERATURE  

 
Listen to the Language of the Trees: A Story of How Forests Communicate Underground written by Tera Kelley 
and illustrated by Marie Hermansson. Dawn Publications, 2022. 

This captivating book explores the real connection and communication that runs underground 
between trees in the forest. The well-researched details about trees' own social network will help readers 
see that the natural world's survival depends on staying connected and helping others—just like us! 
Parents, teachers, and gift givers will find: 

�”​ a beautiful story about our forests with scientifically accurate information 
�”​ educational backmatter about this underground web of communication 
�”​ a nature book that supports social emotional learning 

The fascinating mycorrhizal fungi network runs underground through the roots of trees in the forest 
allowing for connection and communication. Readers will discover that trees have their own social 
network to help each other survive and thrive. 
 

Stand as Tall as the Trees written by Patricia Gualinga and Laura Resau and illustrated by Vanessa Jaramillo.  
Charlesbridge, 2023.  

An inspiring true story about how an activist in the Amazon worked with other Indigenous 
communities to protect and preserve their sacred lands and forests. 
 
Patricia (Paty) Gualinga grew up in her Kichwa village in the Amazon of Ecuador where mystical beings 
called Amazanga help protect the forest. Paty traveled away from home for school until she was called 
back—companies that said the government sold them property were destroying her people’s lands to 
look for oil. The Kichwa community worked with other Indigenous groups to bring the Ecuadorian 
government to the Court of Human Rights. 
 
Lyrically told and beautifully illustrated, this moving story will remind readers of the importance of 
nature conservation, perseverance, and standing up for your community. 

 
Zonia’s Rainforest written and illustrated by Juana Martínez-Neal.  Candlewick Press, 2021.  

"A girl who lives in the rain forest begins each day by greeting her animal friends in this exuberant 
picture book crowned with an environmental message."— Shelf Awareness 
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Zonia's home is the Amazon rain forest, where it is always green and full of life. Every morning, the rain 
forest calls to Zonia, and every morning she answers. She visits the sloth family, greets the giant anteater, 
and runs with the speedy jaguar. But one morning, the rain forest calls to her in a troubled voice. How 
will Zonia answer? 

 
Acclaimed author-illustrator Juana Martinez-Neal explores the wonders of the rain forest with Zonia, 
an Asháninka girl, in her joyful outdoor adventures. The engaging text emphasizes Zonia’s empowering 
bond with her home, while the illustrations—created on paper made from banana bark—burst with 
luxuriant greens and delicate details. Illuminating back matter includes a translation of the story in 
Asháninka, information on the Asháninka community, as well as resources on the Amazon rain forest 
and its wildlife. 
 
Classroom Resource: �� �Í�Ž�ì�ì�é�Ù�Ù�Ò�*�%�ö�½�£�§�*�³�Ù�é�*�~�Ù�Ó�½�Ž���ì�*�X�Ž�½�Ó�³�Ù�é�§�ì�ó by the National Education 
Association 

YOUNG ADULT LITERATURE 

All We Can Save: Truth, Courage, and Solutions for the Climate Crisis Edited by Ayana Elizabeth Johnson and 
Katherine K. Wilkinson. One World, 2021. 

National Bestseller • Provocative and illuminating essays from women at the forefront of the climate 
movement who are harnessing truth, courage, and solutions to lead humanity forward. 
 
“A powerful read that fills one with, dare I say . . . hope?”—The New York Times 
  
Named One Of The Best Books Of The Year By Smithsonian Magazine 
 
There is a renaissance blooming in the climate movement: leadership that is more characteristically 
feminine and more faithfully feminist, rooted in compassion, connection, creativity, and collaboration. 
While it’s clear that women and girls are vital voices and agents of change for this planet, they are too 
often missing from the proverbial table. More than a problem of bias, it’s a dynamic that sets us up for 
failure. To change everything, we need everyone. 
  
All We Can Save illuminates the expertise and insights of dozens of diverse women leading on climate 
in the United States—scientists, journalists, farmers, lawyers, teachers, activists, innovators, wonks, and 
designers, across generations, geographies, and race—and aims to advance a more representative, 
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nuanced, and solution-oriented public conversation on the climate crisis. These women offer a 
spectrum of ideas and insights for how we can rapidly, radically reshape society. 
  
Intermixing essays with poetry and art, this book is both a balm and a guide for knowing and holding 
what has been done to the world, while bolstering our resolve never to give up on one another or our 
collective future. We must summon truth, courage, and solutions to turn away from the brink and 
toward life-giving possibility. Curated by two climate leaders, this collection is a celebration of 
visionaries who are leading us on a path toward all we can save. 

 
City of the Beasts by Isabel Allende. Katherine Tegen Books, 2021. 

A search for the Beast, a Yeti-like creature within the heart of the Amazon, becomes a quest for 
self-discovery in this young adult coming-of-age story filled with international adventure, rich 
mythology, and magical realism from globally celebrated novelist Isabel Allende. 
 
Fifteen-year-old Alexander Cold has the chance to take the trip of a lifetime. Parting from his family and 
ill mother, Alexander joins his fearless grandmother, a magazine reporter for International Geographic, 
on an expedition to the dangerous, remote world of the Amazon. Their mission, along with the others 
on their team—including a celebrated anthropologist, a local guide and his young daughter Nadia, and 
a doctor—is to document the legendary Yeti of the Amazon known as the Beast. 
 
Under the dense canopy of the jungle, Alexander is amazed to discover much more than he could have 
imagined about the hidden worlds of the rain forest. Drawing on the strength of the jaguar, the totemic 
animal Alexander finds within himself, and the eagle, Nadia's spirit guide, both young people are led by 
the invisible People of the Mist on a thrilling and unforgettable journey to the ultimate discovery. 

 
The Marrow Thieves by Cherie Dimaline. DCB Young Readers, 2017. 

Just when you think you have nothing left to lose, they come for your dreams. 
 
Humanity has nearly destroyed its world through global warming, but now an even greater evil lurks. 
The Indigenous people of North America are being hunted and harvested for their bone marrow, 
which carries the key to recovering something the rest of the population has lost: the ability to dream. 
In this dark world, Frenchie and his companions struggle to survive as they make their way up north to 
the old lands. For now, survival means staying hidden - but what they don't know is that one of them 
holds the secret to defeating the marrow thieves. 
 

�”​ Winner of the 2017 Governor General's Literary Award (Young People's Literature - Text) 
�”​ Winner of the 2017 Kirkus Prize 
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�”​ Winner of the 2018 Sunburst Award 
�”​ Winner of the 2018 Amy Mathers Teen Book Award 
�”​ Winner of the 2018 Burt Award for First Nations, Inuit and Métis Young Adult Literature 

 
A Snake Falls to Earth by Darcie Little Badger. Lantern Paperbacks, 2024. 

A Snake Falls to Earth is a breathtaking work of Indigenous futurism. Darcie Little Badger draws on 
traditional Lipan Apache storytelling structure to weave another unforgettable tale of monsters, magic, 
and family. It is not to be missed. 
 
Nina is a Lipan girl in our world. She's always felt there was something more out there. She still believes 
in the old stories. 
 
Oli is a cottonmouth kid, from the land of spirits and monsters. Like all cottonmouths, he's been cast 
from home. He's found a new one on the banks of the bottomless lake. 
 
Nina and Oli have no idea the other exists. But a catastrophic event on Earth, and a strange sickness that 
befalls Oli's best friend, will drive their worlds together in ways they haven't been in centuries. 
 
And there are some who will kill to keep them apart.. 

�”​ Newbery Honor Winner 
�”​ National Indie Bestseller 
�”​ National Book Award Longlist 
�”​ Minneapolis Star Tribune Best of the Year 
�”​ Publishers Weekly Best of the Year 
�”​ Kirkus Best the Year 
�”​ Apple Best of the Year 
�”​ Chicago Public Library's Best of the Best 
�”​ New York Public Library's Best of the Year 
�”​ Autostraddle's Best Queer Books of the Year 

ADULT LITERATURE 

Fresh Banana Leaves: Healing Indigenous Landscapes Through Indigenous Science by Jessica Hernandez, North 
Atlantic Books, 2022. 
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​

Despite the undeniable fact that Indigenous communities are among the most affected by climate 
devastation, Indigenous science is nowhere to be found in mainstream environmental policy or 
discourse. And while holistic land, water, and forest management practices born from millennia of 
Indigenous knowledge systems have much to teach all of us, Indigenous science has long been ignored, 
otherized, or perceived as “soft”–the product of a systematic, centuries-long campaign of racism, 
colonialism, extractive capitalism, and delegitimization.​
​
Here, Jessica Hernandez–Maya Ch’orti’ and Zapotec environmental scientist and founder of 
environmental agency Piña Soul–introduces and contextualizes Indigenous environmental knowledge 
and proposes a vision of land stewardship that heals rather than displaces, that generates rather than 
destroys. She breaks down the failures of western-defined conservatism and shares alternatives, citing 
the restoration work of urban Indigenous people in Seattle; her family’s fight against ecoterrorism in 
Latin America; and holistic land management approaches of Indigenous groups across the continent.​
​
Through case studies, historical overviews, and stories that center the voices and lived experiences of 
Indigenous Latin American women and land protectors, Hernandez makes the case that if we’re to 
recover the health of our planet–for everyone–we need to stop the eco-colonialism ravaging Indigenous 
lands and restore our relationship with Earth to one of harmony and respect. 

Classroom Resource: Discussion Guide from the National Library of Medicine 

Spirit of the Rainforest: How Indigenous Wisdom and Scientific Curiosity Reconnects Us to the National World by 
Rosa Vasquez Espinoza, Gala Publishing, 2025. 

Before you step into the jungle, there are a few things you need to know... 
 
Join scientist Dr Rosa Vasquez Espinoza as she uncovers one of the most unexplored regions on the 
planet. 
 
Dr Rosa is no stranger to the Amazon. Growing up with the rainforest as her back garden, she learnt the 
lessons of the rainforest from her grandmother, a native healer in natural medicine. She went on to 
pursue a classical education in science, gaining a PhD in the US, but has always been pulled back to the 
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heart of the Amazon. As a leading biologist in her field, Rosa continues to explore the region through a 
unique blend of scientific inquiry and ancient insight. 
 
In this debut, you'll learn about Dr Rosa's journeys in the Amazon: her treacherous encounters with a 
boiling river, her conservation work with stingless bees, her experience of taking ayahuasca as a natural 
psychedelic - and all the amazing biodiversity of the rainforest. 
 
At the heart of Rosa's expedition is her passion to combine science with the indigenous knowledge of 
the Amazon. She shares her experience of learning from the indigenous communities that she visits, and 
shows what they have to teach us - stretching beyond the realm of scientific knowledge. Here Rosa 
learns the most important lessons in how to reconnect to the natural world - and, in turn, will teach us 
to do the same. 
 
This book celebrates the richness of Amazonian culture, the wonders of biodiversity, and the enduring 
spiritual connections between humanity and the natural world. 
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